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1. 1  Introduction
	 Teaching	is	a	problematic	endeavor	with	intangible	goals,	unclear	boundaries.	In	short,	teaching	is	a	never-ending	

























































2018	to	March	2019.	Participating	as	a	volunteer	 teacher,	 I	observed	teachers’	daily	practices	 including	classroom	
lessons	and	extracurricular	activities.	 I	also	reflected	on	each	day	with	 teachers	after	school,	and	shared	students’	
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2. 2  Analysis
	 This	research	adopted	a	“qualitative	research	method	(Sato,	2008)”	to	clarify	how	teachers	cope	with	diverse	
conflicts	and	dilemma	in	a	changing	world.	This	study	extracts	concepts	from	the	teachers’	narratives	to	clarify	the	
characteristics	of	 their	conflict	management.	This	study	adopted	a	code	matrix	method	 to	analyze	 the	relationship	
presented	in	several	cases.	This	code	matrix	marks	the	case	on	the	vertical	axis	and	the	codes	on	the	horizontal.	This	
arrangement	allows	regular	patterns	to	emerge	out	of	individual	teacher’s	narratives.	By	organizing	the	characteristics	of	
individual	 teachers’	practice	and	 the	 features	of	 teacher	culture,	 this	matrix	makes	 it	possible	 to	 reveal	both	 the	
impediment	factors	of	teacher	learning	as	well	as	the	points	to	be	improved.
2. 3  Procedure
	 The	transcripts	of	the	interviews	provide	teachers’	narratives	about	their	working	environment	and	their	conflict	
management	.	First,	I	segmented	the	interviews	according	to	the	content	of	the	narrative	and	then	I	performed	open	
coding.	The	coding	especially	focused	on	the	 teachers’	perception	of	 the	working	environment	and	the	 things	 they	









































3. 1  Struggling inducing factors
	 I	obtained	16	codes	as	factors	 that	cause	 teachers	 to	struggle.	Focused	coding	then	generated	two	categories:	
{features	of	teaching}	and	{difficulties}	that	cause	conflicts.
{features of teaching}
	 This	category,	{features	of	 teaching}	contains	 things	felt	by	the	teachers	during	their	daily	schoolwork	and	is	
comprised	of	 the	 three	concepts	of	 [context	dependent],	 [perspective	dependent],	and	 [recursive.]	The	 teaching	
profession	has	the	characteristic	 that	 things	can	drastically	change	dependent	on	situation	and	time.	These	affect	 the	







include	conflicts	with	colleagues	or	difficulties	 collaborating	with	 someone	who	has	different	values	 (<value	
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The feature of 
teaching that the 
value of the practice 
can change in times 
and society.
self “I used to not praise my children so much. But it’s 
better to praise them, because children become 
happier and I also feel more comfortable in that 
way (A, 38 years).”
workload “Teaching method or evaluation measure changes 
year by year. I just can’t catch up those rapid 
changing (C, 29 years).” 
children          /
parents
“The relationship between the children changes 
quickly. Relationships that were good until the 
last minute will be a bribe (B, 14 years).”
Perspective 
dependent
The feature of 
teaching that the 
meaning of things 
changes depending 
on the situation and 
the time of the day. 
commitment “Depending on the person, it may happen that 
the problem is not regarded as a problem (D, 7 
years)”
teaching ethics “Of course how to teach class is different depending 
on the teacher, but we have more difference, such 
as how much teachers can allow lunch leftover (E, 
26 years).”
children “Children are different one by one. So, we have to 
keep thinking and trying something new for each 
student (F, 14 years).”
Recursive The feature of 
teaching that their 
own practice or 
decision-make 
recursively influence 




“Sometimes I leave the problem unattached, because 
I’m so busy every day, but if I do this, the problem 
get more complicated the next time I have to deal 
with that problem (B, 14 years).” 
Own workload Even if the problem is not solved, it can be done 






Children        / 
parents
Difficulties in 
dealing with children 
and parents
Children “I can’t stay calm as much as I should if there are 
children who keep disturbing the class (B, 14 
years).”
parents “Sometimes I’m surprised to read some comments 
from parents, because they are too worried about 
the problem which children can or should solve 
by themselves. (H, 14 years).”





“Younger people also have their own way. So, 
sometime it’s hard to work with them (I, 35 
years).”
Reserved mind “Even though I want to say something to my 
colleague, I can’t, because they are also trying 
hard (A, 38 years).”
Workload Difficulty in the 
work itself, such as 
working hours and 




“There is no end in teaching. We have to decide 
what to do and when to finish. Otherwise, our 
work goes on endlessly (O, 1 year).”
Uncertainty “There is no rule in teaching, so we always have 
to keep asking someone especially when we are 
new to school (G, 11 years).”
Self Difficulty in self, 
such as less 
confident about their 
own ability, lack of 
experience, etc.
No confidence “Somehow I have no confidence in myself. I wonder 
if I am doing okay or not. While my colleagues of 
the same age are in charge of certain work, I am 
not doing anything (L, 34 years).”
No capability I haven’t built my own teaching method nor have 
trouble to catch up my colleagues’ practices (M, 3 
years).




	 First,	 teachers	 cope	with	 various	 difficulties	 by	 {maintaining	motivation.}	Two	concepts,	 [obligation/	
responsibility]	and	[expectation],	support	 their	motivation	to	press	on.	<Expectation>	is	the	principle	that	their	work	
will	produce	positive	results.	For	example,	teachers	push	through	their	issues	by	maintaining	the	[expectation]	that	their	















	 [Preventing	risky	situations]	 is	a	strategy	where	 teachers	avoid	risk	by	establishing	good	relationships	with	
<colleagues>,	<parents>	and	children.	The	following	is	 the	comment	of	a	veteran	teacher	working	with	a	younger	
teacher	who	has	a	completely	different	teaching	philosophy.	She	says,	“I	think	I	have	to	tell	him	what	I	feel	someday,	
but	I	won't	 tell	him	today.	After	all,	we	have	 to	work	 together	 in	 the	same	class	every	day.	 (A,	38	years)”	As	 this	








and	 to	 try	not	 to	 take	 things	personally	so	 that	we	can	keep	moving	on	 (L,	34	years).”	By	separating	 individual	
competence	from	the	difficulties	in	work,	teachers	are	able	to	cope	with	a	variety	of	problems.	“Classroom	management	
and	lessons	are	going	according	to	the	plan.	Dealing	with	trouble	between	students	is	above	my	paygrade	so	it’s	not	my	








	 This	category	 is	composed	of	showing	[approval	 /	 respect],	offering	[technical	support]	and	offering	[mental	
support.]	In	order	 to	manage	difficulties,	 teachers	show	approval	and	respect	 to	the	practices	and	principles	of	 their	











Obligation     / 
responsibility
What is considered 
to be done from one’s 
own position or 
situation
obligation Because I have been helped by so many teachers, 
I really want to do whatever I can do for my 
colleagues. (K, 4 years).
responsibility With my teaching experience, I have another 
responsibility to help younger teachers be 
expertise (A, 38 years).
Expectation Expectations toward 
self-growth or for the 
sake of children and 
school
For children No matter how busy I am, I want to try as much 
as I can for the sake of my students, because 
that’s what we are expected (J, 28 years).
Professional 
development
If I do something intentionally and can get 
positive outcome, then that will bring a feeling of 





Things teachers are 
trying to avoid 
problematic 
conditions or conflict 
situations
parents To take care of parents is also important. The 
priority is really high. If I show I do care about 
them, then they also try to understand what we 
say (F, 1 year).
colleague Even though I want to say something, if I 
feel he doesn’t want to get advice, then I 
won’t say anything, because I don’t want to 
ruin the relationship (D, 8 years).
Protecting 
identity
Things teachers are 
trying to mitigate 
conflict emotions or 






Try not to take things too seriously. It’s really 
important to adjust where we are (L, 34 years).
Professional 
development
If we want to be expertise, we have to set 
learning opportunities intentionally, otherwise 
we can’t learn (D, 7 years).
Identity 
protection
It’s not my fault nor responsibility because things 
are too complicated. Not to take things personally 




Approval      / 
respect
Recognize and 




“Even though change is needed, I try not to 
change soon. This is the way to show respect to 
them (P, 34 years).”
Respecting 
colleague
“It’s really natural that each teacher has different 
values or teaching method. So what’s important 
is to care those differences and show respect, and 








“When I ask some questions, she shows me how to 
do, or thinks about dealing with troubles together 
and gives me specific advice (M, 3 years).”
Developing 
environment
“For us, it’s really hard to exchange ideas about 
students or how to teach, even though these are 
important. Vie principle allocate the time for 




Creating a friendlier 
environment where 
teachers can talk to 
each other which 




“No matter how busy I am, if someone comes and 
talks to me, I try to stop what I do, and listen to 
them and show that I do care. (C, 29years)”
Constructing 
warm climate
For me, it’s totally fine someone saying, ‘your desk 
is so messy!’ This kind of friendly conversation 
can create good atmosphere where we can talk. 
(N, 11 years)
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4.  Discussion: Teacher Collaboration and Conflict Management





































	 The	practice	of	{maintaining	motivation}	with	practice	orientation	 is	an	 integral	part	of	 teachers'	 conflict	
management	strategy,	as	 it	plants	 the	seed	for	{creating	a	supportive	environment}	and	{risk	avoidance.}	In	other	
words,	teacher	use	conflict	management	to	attempt	to	increase	the	“understandability”	of	their	own	practice	for	their	
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